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Abstract
This article analyzes key research studies concerning bilingual children. The study is based on definition of bilingualism as 
sufficient command of two different language systems for cohesion and coherence due to the external environment and situation.
It represents the study results of peculiarities of young children’s bilingualism formation in the condition of social bilingualism 
(two official languages operation) in the case of the Republic of Sakha (Yakutia). The study result is the description of the main 
components of psychological and pedagogical support of school children, as well as the components of psychological and 
pedagogical factors of children’s education in a bilingual educational process.
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1. Introduction
In the Russian Federation, one of the largest polytechnic countries in the world, bilingualism and multilingualism 
are the key conditions for formation of a civil, ethnic and cultural and regional identity, as well as the means of 
socialization in the modern world.
In many country regions, including the Republic of Sakha (Yakutia), bilingualism is a stable social phenomenon 
where a native language along with Russian functions as a second state language (situation: native/ethnic language -
Russian language). In addition, in recent years there has been a problem of teaching Russian children speaking 
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foreign language (situation: native/ethnic language - Russian language) in such cities as Moscow and St. Petersburg 
and several other Russian cities due to migration processes. Children's bilingualism is also typical for the Indigenous 
Peoples of the North, Siberia and the Russian Far East, who care for revival and preservation of their native 
languages being at threat of extinction (situation: Russian language - native/ethnic language). There is growth of a 
tendency of early foreign languages learning, particularly English, which provides children and parents additional 
education and life opportunities (situation: native/Russian language - foreign language).
Due to the above listed circumstances, bilingualism and multilingualism have become a major issue of national 
(language) policy of our multinational state.
Thereafter, formation of children bilingualism, especially in the early school years, is one of the main tasks of the 
general education in conditions of the multilingual environment.
Natural bilingual environment prevails in the Republic of Sakha (Yakutia), which certainly affects development 
of early children's bilingualism. Early bilingualism of Sakha children mainly develops spontaneously and is 
influenced by the environment, for example, such as in the situations: parents speak a mixed language, do not denote 
a language of communication with their child and do not control and correct a child’s speech; children's TV 
viewing, reading or listening to their books in Russian and communication with their peers in one or mixed 
language, etc. The result is a “semi-proficiency of a language”.
Many publications on bilingualism problems reflect significant disputes on the issue as what age is best to start 
second language learning (Aleksentseva & Vedel, 1972; Aitchison, 1987). Study of psychophysiological and 
neuropsychological mechanisms of the speech functions formation in ontogenesis also draw contradictory 
conclusions. Some researchers point to the advisability of a pre-school teaching on one language system (Avrorin,
1972; Belyaev, 1965; Vereshchagin, 1969; Desheriev, 1972; Rosenzweig, 1972); others say that the second 
language acquisition at early pre-school age is rather successful (Imedadze, 1979; Ismailov, 1988; Slobin, 2006).
In recent years, the educational science and practice have witnessed certain dynamics in studies and 
developments in the area of school-aged children bilingualism formation, particularly in the education of children –
foreign languages speakers. The methods of teaching the Russian and native languages are built on the basis of 
cultural and communicational approaches to teaching.
The psychological science also has significant achievements in the study of bilingualism issues, including 
children's bilingualism. The study’s results recorded in the available scientific literature may be divided into two 
units.
The first unit may include research in the area of speech activity by L.S. Vygotskii (unity of generalization and 
communication, interaction and thinking) (1934), A.A. Leontiev (arbitrariness and intentionality, unconsciousness
and consciousness) (2010), I.A. Zimnyaia (language as a social and historical product; unity of language/speech and 
communication; language as a form of consciousness existence; language as a means of communication) (2001) and 
others.
The second unit is represented by studies related to language teaching sequence. Under successive acquisition of 
two languages the second language is inevitably learnt in the background/through a prism of/is based on the first 
one. The first language is leading in the cognitive development; it determines the intellectual view of the world. 
According to such researchers as J. Cummins (2000), M. Ismailov (1988), D. Slobin (2006) consistent acquisition of 
two languages is most favorable for speech and psychological development of a child.
Parallel acquisition of languages involves the principle “one person - one language”. This principle is met in the 
following cases: in families where a child communicates one family member in one language, and with the other 
member - in the other language; or when this principle is transferred to the educational environment (for example, in 
kindergarten a child speaks only in Russian, and at home - in Yakut). This principle leads to real bilingualism, 
preventing the situations when two languages are randomly mixed in one utterance (Imedadze, 1979). Eventually, a 
child switches from one language to another without thinking. Nevertheless, practically the principle “one language 
- one person” is not always parity because this situation is not symmetric: for instance, if a child spends more time 
with mother than with father, the mother’s language will be likely dominant.
It should be noted that these studies generally describe the process of language acquisition in condition of family 
education and partly involve the problem of sensitive (favorable) age of beginning of second language learning.
507 Yulia Androsova /  Procedia - Social and Behavioral Sciences  214 ( 2015 )  505 – 510 
Some researchers of bilingualism have singled out a functional approach based on the criterion of communication 
activity (Rozencveyg, 1972). This approach is used to identify areas of active use of each language in the speech 
activity (in family, at school, in professional field, etc.).
Due to this approach, we may define functional bilingualism wherein the degree of language proficiency and 
regular switching from one language to another depend on the communication situation.
First of all, a child should distinguish social circles and situations (such as, Yakut is used in the educational 
process and Russian – in informal communication with peers, or vice versa).
Therefore, the functional factor and communicative activity gradually begin to acquire a core role in the 
development of children's bilingualism. Communicative activity is a dynamic criterion of bilingualism development 
and manly depends on conditions of each language acquisition.
In accordance with this approach, our study is based on definition of bilingualism as sufficient command of two 
different language systems for cohesion and coherence due to the external environment and situation.
At the same time, the need to improve the efficiency of children bilingualism formation and the quality of speech 
culture in both languages requires creation of a comprehensive psychological and pedagogical support in children 
bilingualism formation in an educational process on the basis of scientific achievements and the research results.
The relevance of the study comes from a number of contradictions:
x between the relative status of general theoretical and methodological aspects of children in psycholinguistics and 
pedagogy and insufficient study degree of psychological problems of children bilingualism;
x between the objective need for psychological support of children's bilingualism formation and the lack of a 
comprehensive psychological support of children's education in a bilingual educational process.
2. Description of the social situation of bilingualism formation in the Republic of Sakha (Yakutia) 
Besides the Russian state language the Russian general education system comprises about 80 native languages, 
including 30 languages with the status of state and majority ones at regional levels. A characteristic feature of a 
common educational environment in regions, where a native language is a second state language besides the Russian 
language, is multiethnicity and a polylingual space.
Despite nearly a century experience of native and Russian languages teaching in national schools, the Russian 
Federation has not yet formed a stable system of coordinated and interconnected language teaching. Disintegrated 
teaching of different languages leads to development of mixed bilingualism causing language difficulties in the use 
of a native and the official Russian languages. The mechanism of bilingualism formation and quality of several 
languages proficiency have not yet become a subject of comprehensive scientific research and modeling of a 
pedagogical system forming bilingualism.
Only 4 out of 57 preschool educational institutions in Yakutsk hold educational activities in the Yakut language; 
20 of them have Yakut groups. In this regard, there is an acute problem of places shortage in groups with upbringing 
and education in the Yakut language. Therefore, many parents have to send their Yakut-speaking children to 
kindergartens (groups) holding their educational activities in Russian.
In Yakutsk 6 out of 52 schools hold educational activities only in the Yakut language; 23 schools have Yakut 
classes but only 4 of them have appropriate number of classes that suit parents (3-4 classes with the Yakut language 
of study open each year).
At the present time the elementary education of the Republic of Sakha (Yakutia) practices three ways of language 
teaching of Sakha children: 
1) classes with the native (Yakut) language study (teaching in the native language, the second language (Russian) 
is taught as a subject); 
2) classes with the Russian (non-native) language study (teaching in Russian, the native language is taught as a 
subject); 
3) classes with the Russian (native) language study (teaching in Russian, the native language is not taught).
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3. Objectives, methodology and research design
In this regard, the objective of the study is to identify the main components of psychological and pedagogical 
support in a bilingual educational process.
In the bilingual educational process it is necessary to take into account psychological and pedagogical factors,
which include the process of acquisition of language 1 and language 2; problems arising out of the use of skills in 
two languages; difficulties of switching from one language to another; language conflict in minds of bilinguals; 
conditions promoting and preventing acquisition of language 2; and issues of motivation and intelligence.
We conducted the study with the involvement of primary school children of Yakutsk educational institutions, 
their parents and teachers to identify components of the psychological and pedagogical factor and the main 
components of psychological and pedagogical support influencing primary schoolers’ bilingualism formation.
The study methods were surveys of parents and teachers, standardized monitoring of the educational process, 
testing and interviewing of children.
The study was conducted in two stages: I stage - in the first grade, II stage - in the second grade.
To specify the sampling we held the first phase of the study through testing of the first grade as well as a survey 
of their parents to define bilingualism. According to the results, we chose 72 pupils from various educational 
institutions studying in the same conditions (teachers’ experience, the number of children in a class, secondary 
schools of the city) and divided them into two equal groups of 36 children:
Sampling 1. A group of children enrolled in the class with the Yakut language study, who were brought up in the 
pre-school age mainly in Russian;
Sampling 2. A group of children enrolled in the class with the Russian language study, who were brought up in 
the pre-school age mainly in the Yakut language.
The survey of parents, which was held on the first and second stages of the study, was an auxiliary tool. We 
compiled a multiple-choice questionnaire of 10 questions. The questions were oriented to identify the main aspects 
of children's socialization driven by the language of communication and education in the narrow family circle and 
school setting. According to the results of the questionnaires' quantitative and qualitative analysis, we can give 
description of external psychological conditions under which a functional bilingualism forms.
According to the results of the parents’ survey, it can be noted that many families have the situation of natural 
(mixed) bilingualism formation starting from pre-school age. It is obvious that the choice of the language of
children's communication is mainly determined by their families and preschool educational institutions. Thus, the 
language of upbringing and education in an educational institution (kindergarten, school) helps to expand the 
boundaries of the language use.
In order to assess speech activity children were offered four pictures which they had to put in the correct 
sequence and make up a story in Russian and their native language.
According to S.L. Rubinstein, psychological diagnosis of speech involves the identification of the following 
indicators of its development: a) vocabulary; b) grammar; c) completeness and adequacy of the used words 
meaning; d) the need for speech as in the means of communication and an instrument of thought.
In accordance with this, we took into account such factors as ability to frame phrases, fluency, vocabulary, 
sentences making-up and mixing of the two languages in a story.
The method of verbal and logical thinking study was used as well. The basis is the test of intelligence structure of 
R. Amthauer (1953), which was modified by E.F. Zambatsyavichene (1984) and applied by L.I. Peresleni, E.M. 
Mastyukova and L.F. Chuprov (1989) for diagnosis of mental development of primary school children. This method 
combines different types of verbal tasks and gives a complete, reliable and valid perspective of the level of verbal 
and logical thinking development.
4. Discussion of the research outcomes
Comparative analysis of the results obtained at the beginning of the first and second years of study indicated a 
positive shift.
When entering the first grade, most of the testees of both groups mixed the two languages in the educational 
process and in the informal communication (results of monitoring, surveys of parents and teachers). The same 
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results were obtained by the method of the speech activity study. According to the method of verbal and logical 
thinking study, higher results were obtained in the group of the language, which at that time was dominant (in the 
first group – the Russian language, in the second group – the Yakut language). As for the results of the second phase 
of the study (considering psychological and pedagogical support), we recorded formation of bilingualism, when a 
pupil learned to distinguish the language under study and the language of informal communication.
Therefore, our study showed that in the middle of the second study year, due to the proper psychological and 
pedagogical support provided, children were able to distinguish and use the two languages in dependence to their
needs and to change the language due to the situation: schooling or communication with peers and parents.
In some communication areas a child may be ignorant in one of the languages he speaks. For example, a child 
fluently speaking his or her native language in family but studying in the class with the Russian language advanced 
study will not be able to qualitatively understand mathematics in his or her native language without specially 
organized psychological and pedagogical support. On the one hand, such an approach is close to the principle “one 
person - one language” which, according to many researchers, is the most favorable for the early bilingualism 
development, on the other hand, it contributes to bilingualism formation.
In accordance with the results of the first study phase, we designed a model of psychological and pedagogical 
support of school children who undergo difficulties related to the language under study.
Psychological and pedagogical support can be defined as a system of organizational, diagnostics, educative and 
developmental activities for teachers, pupils, administration and parents, aimed at creating optimal conditions for the 
bilingualism formation. 
Psychological and educational support of school children is an activities system aimed at creation of social and 
psychological conditions for their successful learning and development.
The object of psychological and pedagogical support is an educational process; the activity subject is the situation 
of the two state languages functioning.
Psychological and educational support for children involves implementation of the following aspects:
x Diagnostic - aimed at study of individual, personal, and mental abilities of children in a bilingual educational 
process.
x Consulting aspect intends not only to support a child in educational activities, but also to provide teachers and 
parents with certain recommendations.
x Developmental and correctional work aspect. The main aspects of the developmental work with children in a 
bilingual educational process can be represented as organization of group and individual reflection aimed at 
children’s acquisition of methods and techniques of switching from one language to another, effective 
communication in both official languages, etc.
The conducted study showed that the effective formation of bilingualism at primary school age depends on the 
following components of psychological and pedagogical support:
1. Development of the ability to focus attention and actively perceive and remember information for successful 
monitoring of switching from one language to another.
2. Use of different methods and techniques for memory improvement when teaching children a second language. 
Speech is a carrier of memory. Assimilating new words of one or another language, a child expands not only his or 
her language knowledge but also the outside world representation.
3. Speech perception and understanding of its meaning are inseparable. In this connection it is necessary to take 
into account the peculiarities of children's perception of the information in a bilingual context.
4. Formation of communicative personal qualities; consideration of peculiarities of a child character, 
temperament, and habit of mind. A bilingual child should deliberatly develop communicative personal qualities in 
the period of pre-school age, because this property will help to avoid language barriers and affect the speed of 
language acquisition. Thus, a taste for getting in with a large amount of people gives an opportunity to practice 
knowledge and thus raise the level of speech culture.
5. Creation of a comfortable psychological and educational environment in the educational setting (interethnic 
tolerance, adequate attitude to children's speech errors, situation of success, etc.).
6. Creation of necessary cultural and language background depending on the situation (carrying out class and 
school events dedicated to language and culture, introduction to the national culture through theatres, museums, 
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folklore hobby groups, where children can surely plunge into the world of a language, and others). Increase of 
adults’ speech culture level (family, teaching staff) in both languages.
7. Regulation of communication duration in both languages (if a child is enrolled in a class with the Russian 
language study, try to speak with him or her in the native language at home).
8. Use of methodological tools aimed at enhancing eye-mindedness in the teaching process, including signs, 
diagrams and symbols, taking into account age characteristics of pupils and their language problems.
9. Implementation of the forms and methods of activity approach to teaching aimed at undertaking pupils’ speech 
and learning activities (paired, group and collective forms).
5. Conclusions
At the end of our study we drew the main conclusions:
1. Theoretical analysis of foreign and national approaches to the study of children bilingualism helps to single out 
the most effective conditions for its formation. These are the functional factor and communicative activity which are 
of vital importance in development of children bilingualism. On this basis, we may define bilingualism as a 
sufficient possession of a person with two different language systems for cohesion and coherence in dependence to 
the external environment and situation.
2. Components of psychological and pedagogical support of a bilingual education process have been 
scientifically proved.
3. Due to a proper system of psychological and pedagogical support of a bilingual educational process, in the 
middle of the second year children are able to distinguish and use the two languages in dependence to their needs 
and to change the language due to the situation: schooling or communication with peers and parents.
4. The study results helped to form a system of psychological and pedagogical support of the children 
bilingualism formation at primary school age.
Thus, bilingualism formation at primary school age is possible with proper psychological and pedagogical 
support of this process.
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